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ABSTRACT 

 
The present study aimed at assessing the level of life skills of school students and to 

investigate the impact of medium of instruction on life skills as well as gender differences 

in life skills.The sample comprised of 200 school students in the age group of 13-14 

years from schools in Panaji-Goa. It was hypothesized that the students who had their 

primary education in mother tongue medium and those who had studied in English 

medium do not differ significantly on measures of life skills. A null hypothesis was 

proposed with regard to gender differences in life skills.To measure the life skills of the 

students Psychosocial Competence Scale was used. It was found that most of the 

students (73%) have average level of life skills, a few (11%) have high level of life skills 

and some of them (16%) have a low level of life skills. The results indicated the need for 

inclusion of life skill training programme in school curriculum for mental wellbeing of the 

students. The obtained t-value revealed that the students with primary education in 

English medium have significantly higher level of life skills than those who had primary 

education in their mother tongue medium. It was also found that the female students 

have significantly higher level of life skills than the male students. 
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INTRODUCTION 

 

The medium of instruction is the language used by the teacher to teach the content 

subjects. An English medium education system is the one that uses English as the 

primary medium of instruction, particularly where English is not the mother tongue of 

the students. Mother tongue medium education refers to a system where the medium of 

instruction is the first language (mother tongue) or home language of the students. 

SrivastavaandKhatoon in their paper reported that, there is a very strong section of 

opinion favouring mother tongue (MT) as the medium of instruction (MOI) for every child 

[1]. At the time of entering school, a child's competence to understand and manipulate 

his MT is well developed. One of the most important principles of educational psychology 

is first to ascertain what the child already knows, and then to start accordingly [2]. The 

child knows well his MT. Therefore, if the MT becomes the MOI, education becomes more 

http://en.wikipedia.org/wiki/Medium_of_instruction
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meaningful where the cognitive faculties are ready to receive and act, transfer and 

integrate.Supporting the plea for making MT of a child his MOI, the UNESCO report 

(1953) [3] states, “Psychologically, it is the system of meaningful signs that his mind 

works automatically for expression and understanding, Sociologically it is the meaning of 

identification among the members of the community to which he belongs, Educationally 

he learns more quickly through it than through an unfamiliar linguistic medium”. 

                                  However to prepare the young people for a globalised world, and  

to  keep pace with the increasing spread of English as the world language, many 

education systems  worldwide use English as the Medium of Instruction. Researchers 

have reported that there has been a lot of research focussing on the effects of bilingual 

education that is education through a language other than the mother tongue of the 

child, the results of which reveal an important divide [4]. Policymakers [3] as well as 

researchers [5-7] feel that learning in two languages will slow the cognitive development 

and consequently have long term negative effects on the educational achievements of 

the children. Until early 1980s, the literature was dominated by negative outcomes of 

bilingual education which was viewed as a source of developmental problems or delays. 

On the other hand, more recent studies in many disciplines namely, education, 

psycholinguistics, psychology, speech and hearing sciences and neurosciences present a 

different view emphasizing the positive consequences of bilingualism. The studies have 

revealed that, bilingual education is a great asset to the child and the bilingual child has 

better awareness of language differences, is better at learning new languages and 

possesses advantages in intelligence and cognitive growth [8-11]. Researchers have also 

found that there is a remarkable difference in the cognitive systems of bilingually 

educated children and mono-lingually educated children (educated through mother 

tongue). Learning, speaking and using two languages may affect fundamental aspects of 

cognitive and neural development, potentially influencing the way those systems learn 

and represent information [12-15]. Moreover, a number of studies conducted in India 

also have reported either beneficial effect or no detrimental effect on the cognitive 

abilities and academic performance of the child if he is educated through a medium other 

than his own mother tongue. 

                                    Sunitha and Khadi [16] investigated the academic learning 

environment at home and school, of coeducational high school students and its influence 

on academic achievement, and  revealed that students from English medium schools 

were significantly higher in student's involvement, these schools had higher qualified 

teachers, received significantly better parental encouragement and care, had 

significantly better facilities in home and had significantly better academic achievement 

than students from Kannada medium schools.Ramasamy [17] has quoted in his paper 

the following studies:  Anand[18] compared Kannada and English medium students and 

found the former significantly superior in verbal intelligence and achievement and the 

latter in nonverbal intelligence. A study conducted by Srivastava and Khatoon[1] showed 

that the English medium students scored significantly better than the Kannada medium 

students on the measures of nonverbal intelligence and the three dimensions of verbal 

creativity, namely, fluency, flexibility, and originality. However, when the school related 

measures were controlled, there was hardly any difference between the two streams. 

Srivastava and Ramasamy [19] found that the students in the English medium group 

scored higher than others on the nonverbal intelligence tests. The mother tongue 

medium group scored higher in verbal creativity. Yela [20] had argued that since 

children taught through their mother tongue use simple and direct strategies as opposed 

to the complex and indirect ones of the bilingual children, the former would perform 

significantly better than the latter on verbal problems involving reflective thoughts.  
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Chan [21] investigated how medium of instruction as a factor interacts with relevant 

socio-cultural contextual factors to create impact on the attitudes, motivation and 

academic performance of secondary school children in Hong Kong. They found that in a 

context where the differences between the two learning media are substantial in terms 

of status and educational values, the MOI streaming had a unique and more positive 

impact on students, studying through the high power second language (i.e. English). 

They had more favourable attitudes towards English, higher level of L2 motivation, 

better self-concept and an inclination to a higher level of internality. 

 

Life Skills 

 

                               The World Health Organization defines Life skills as “the abilities for 

adaptive and positive behaviors that enable individuals to deal effectively with the 

demands and challenges of everyday life” [22]. According to the WHO papers on mental 

health, „nearly one in five children will have an emotional/behavioural disorder at some 

time during their youth regardless of where they live or how well to do they are‟. 

Emotionally disturbed children exhibit their impairment in a variety of ways such as 

failing academically, having poor self-images and poor relationships with peers and 

adults.Additionally, they may have little respect for the law of their society. Academic 

failure and social rejection have a lasting consequence, as failure to learn in school, 

limits a person‟s chance to succeed in the future [23]. Therefore improvement of mental 

health of children and prevention of childhood emotional problems is very crucial and 

this can be achieved by teaching the school children the essentials of mental health and 

giving training to enhance life skills. 

                                      The core set of life skills which help in promoting health and 

well-being of children and adolescents are: Decision making, Problem solving, Creative 

thinking, Critical thinking, Effective communication, Interpersonal relationship skills, 

Self-awareness, Empathy, Coping with emotions and Coping with stress.The school is a 

good place to introduce life skills programmes, as the school years are important 

developmental years in an individual‟s life. In school, besides academics children also 

learn social skills and encounter authority other than their parents who can provide 

guidance, support and direction to them. Furthermore, schools have a great influence on 

the stake holders i.e. children and their families. For these reasons the school is an ideal 

institution for life skills intervention. Researchers [24] evaluated implementation and 

impact of the NIMHANS model of life skills education program, with the aim of mental 

health promotion among adolescents in schools, using life skills education and teachers 

as life skill educators. The adolescents in the program had significantly better self-

esteem, perceived adequate coping, and better adjustment generally, specifically with 

teachers in school, and pro social behaviour. There was no difference between the two 

groups in psychopathology and adjustment at home and with peers. Life skill educator-

teachers also perceived positive changes in the students in the program in class room 

behaviour and interaction. 

 Aparna and Raakhee [25] emphasized the importance of life skills, and the 

benefits of imparting life skill education in school curriculum. The benefits include: 

Promotion of self esteem, peace education, self confidenceetc [26], Prevention of 

antisocial activities and behaviour [27-28] andhelps in the promotion of general well-

being and primary prevention [29-31]. Life skills enable individuals to translate 

knowledge, attitudes and values into actual abilities and enable individuals to behave in 

healthy ways. Results of research studies also prove that life skill education improves the 

academic performance of individuals [32]. 
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                              There are numerous studies which have investigated the effects of 

MOI on different variables such as academic achievement, cognitive processes, self-

efficacy, achievement motivation etc. But studies evaluating the impact of MOI on life 

skills are almost negligent. Therefore the present study is taken up with the following 

objectives viz. to assess the level of life skills of the school students and to investigate 

the impact of medium of instruction on life skills of school students. Another aim is to 

analyse the gender differences with regard to various dimensions of life skills. 

 

Hypotheses 

 

 The students with primary education in their mother tongue medium do not differ 

significantly in their life skills, from those who had primary education in English 

medium. 

 The male and female students do not differ significantly in their life skills. 

 

METHODOLOGY 

 

Sample 

 

A purposive sample of 200 students studying in 8th standard was selected. The sample 

comprised of 100 students with primary education in their mother tongue (Marathi) 

medium and 100 students with primary education in English medium. Both the groups 

consisted of equal number of boys and girls. The students were selected from English 

medium coeducational schools in Panaji city, North Goa. 

To measure the life skills of the students Psychosocial Competence Scale constructed by 

Dindigal and Aminabhavi [33] was used. The scale consists of 100 items, focusing on 10 

different life skills such as problem solving, decision making, critical thinking, empathy, 

self-awareness, coping with emotions, coping with stress, interpersonal relations and 

effective communication. This is a Likert type scale having 5 response categories. There 

are 75 positively keyed items and 25 negatively keyed items. The positively keyed items 

are assigned scores from 1 to 5 whereas the negative items are scored in reverse order 

that is 5 to 1. Therefore the lower score indicates higher competence and vice versa. The 

authors have reported that the scale as a whole has split-half reliability coefficient by 

Cronbach alpha = 0.88, Spearman–Brown coefficient = 0.71 and Guttmann‟s split-half 

coefficient = 0.71(P<0.001). Similarly the concurrent validity of all sub scales ranges 

from 0.38-0.76 (P<0.001). 

The primary data for the present study has been collected from 200 students. The 

purpose and nature of the study was explained to the Headmaster/Headmistress of the 

schools and permission to administer the scale to the students was sought.  After 

establishing a rapport with the students, Ahuja‟s  Group Intelligence Test [34] was 

administered to a  group of 30-35 students at a time. And the final data was collected 

from only those students whose I.Q scores fell in the range of 90 to109 i.e. average 

intelligence. After establishing a rapport with the selected students the psychosocial 

competence scale was administered to a group of 20-25 students at a time.  

 

Statistical Analysis 

 

The data was analysed with percentages, descriptive statistics and applying the t-test 

where appropriate. 
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RESULTS 

 

The results given in Table 1 show that among the total sample of 200 students, most of 

the students (73%) have average level of life skills, few students (11%) show a high 

level of life skills and some of them (16%) possess a low level of life skills.Among the 

students who had their primary education in their mother tongue (Marathi) medium, 

75% show average level of life skills, 19% show a low level of life skills and 6% show a 

high level of life skills. Among the students who had studied in English medium schools 

during their primary grades, 71% show average level of life skills, 16% show a high level 

of life skills and 13% of students have low level of life skills.Overall it can be observed 

that very few students possess high level of life skills, whereas most of them have 

average and few of them have low level of life skills. The results indicate that there is a 

need for enhancing the life skills of students through some means such as life skill 

education programmes in schools.  

 

Table-1: Students with Low, Average and High Level of Life Skills 

Groups Low level of life 

skills 

Average level of 

life skills 

High level of life 

skills 

Mother tongue 

MOI (N=100) 

19% 75% 6% 

English MOI 

(N=100) 

13% 71% 16% 

Total (N=200) 16% 73% 11% 

 

The obtained t-values shown in Table 2 reveal that the students with the primary 

education in English medium and those with the primary education in their mother 

tongue differ significantly from each other in some of the dimensions and overall 

psychosocial competence. The difference between the two groups is very highly 

significant (P<0.001), in the dimensions of self-awareness (t=3.75) coping with 

emotions (t=3.72) and coping with stress (t=8.61). In the dimension of empathy as well 

as overall psychosocial competence, the difference between the two groups is highly 

significant (P<0.01) i.e. t= 2.80 and t=2.81 respectively.It can also be observed that in 

all the dimensions except critical thinking, the mean scores of mother tongue medium 

students are higher than those of English medium students. Therefore it can be noted 

that the students with primary education in English medium possess higher level of life 

skills than their counter parts. (Higher score indicates lower life skills and vice versa). 

The difference between boys and girls is very highly significant in the dimension of 

empathy (t=4.63; P<0.001). Further, the difference between boys and girls is highly 

significant in the dimension of self awareness (t=2.66; P<0.01). The results also show 

that the two groups of students differ significantly (P<0.05), in the dimensions of inter 

personal relations skill (t= 2.01) effective communication (t=2.19) as well as overall 

psychosocial competence (t=2.17).It can also be observed that in all the dimensions 

except decision making, the mean scores of male students are higher than those of 

female students (Table 3).  
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Table2 : Various Dimensions and Overall PsychosocialCompetence Scores of 

Students 

 Mother tongue 

Medium Primary 

Education 

English Medium 

Primary Education 

 

 

Dimensions Mean SD Mean SD t-value 

ProblemSolving 24 4.5 23 5 1.49 

Decision Making 28 4.4 27 4.9 1.52 

Critical Thinking 24 5.8 24 11 0.00 

Creative Thinking 24 4.8 23 5.1 1.43 

Empathy 23 5.1 21 5 2.80** 

Self Awareness 23 6 20 5.3 3.75*** 

Coping with Emotions 28 7 25 4 3.72*** 

Coping with Stress 26 5.7 19 5.8 8.61*** 

Interpersonal Relations 23 4.9 22 4.9 1.44 

Effective Communication 23 5.6 22 5.6 1.26 

Overall Psychosocial 

Competence 

309 29 297 31.3 2.81** 

(**p<0.01 ***p<0.001) 

 

Table-3: Various Dimensions and OverallPsychosocial Competence Scores of 

Male and Female Students 

 Male students Female students  

Dimensions Mean SD Mean SD t-value 

Problem Solving 24 4.648 23.556 4.949 0.65 

Decision Making 27.185 4.619 27.806 4.782 0.93 

Critical Thinking 24.380 11.435 23.398 5.726 0.77 

Creative Thinking 23.609 5.144 22.546 4.760 1.52 

Empathy 23.554 5.217 20.296 4.715 4.63*** 

Self-Awareness 22.337 6.039 20.176 5.463 2.66** 

Coping with Emotions 26.630 7.255 26.352 4.149 0.33 

Coping with Stress 22.859 6.601 22 6.565 0.92 

Interpersonal Relations 23.467 4.649 22.074 5.126 2.01* 

Effective Communication 23.446 5.760 21.712 5.453 2.19* 

Overall Psychosocial 

Competence 

308.076 31.758 298.713 29.253 2.17* 

(*p<0.05, **p<0.01, ***p<0.001) 

 

DISCUSSION 

Education aims at an all-round development of the students i.e. academic excellence and 

enhancement of psychosocial skills in the students. Moreover, schools are crucial in 

building or undermining self esteem and sense of competence as teachers and peers 

exert great influence on the development ofself esteem of school children. The education 

system needs to enable children to deal effectively with the challenges of life and 
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empower them to build their lives. To enable these behavioural transformations in 

children, the system needs to enrich the school curriculum with a highly effective life 

skills training program. Life skill education promotes mental well-being in people and 

equips them to face the realities of life, and is crucial in today‟s world.The results of the 

present study reveal that very few students show above average life skills most of the 

students have average life skills and some of them have below average life skills. This 

indicates that there is a need for an interactive educational programme for life skills 

enhancement in schools to promote mental well-being of the adolescents. 

                          Many researchers have found the positive effects of life skill training 

programmes. They have concluded that life skills training has a positive effect on social 

development, emotional and social adjustment and compatibility [35]. Others have 

revealed that life skill training improved self-esteem, emotional adjustment, educational 

adjustment, total adjustment and empathy of adolescents [36].The results of the 

present study have revealed that the students with primary education in English medium 

have significantly higher level of life skills than those with primary education in their 

mother tongue medium. These results are in line with earlier research findings. Tiwari 

found that the children attending English medium schools were emotionally more 

intelligent than Hindi and mixed medium school children. He also revealed that the 

physical and psychological environment at home and school correlated significantly with 

emotional intelligence [37]. Indian research has revealed that the students from English 

medium schools had better infrastructure and learning environment in schools as well as 

home and received significantly better parental encouragement and care than Kannada 

medium schools [16].          

                         The children who study in English medium schools from early years 

develop the ability to converse fluently in English which enhances their self confidence, 

communication skills and self esteem. This in turn might facilitate the development of 

various other life skills as they are all interlinked. Further these students usually come 

from families with higher socio economic status and have access to better facilities, 

important resources and good exposures which facilitate their overall development. The 

parents who are privileged educationally, socially and economically, promote higher level 

of achievement in their children. They also provide psychological support for their 

children through enriched atmosphere that promote and encourage the development of 

skills required for success at school [38-39]. 

                            The present study has also revealed that the girls have significantly 

higher level of life skills compared to the boys, which is in support of earlier findings 

[40].This gender difference is perhaps due to the fact that the socialization process in 

Indian culture emphasises gender typing for girls more than for boys. The girls are 

expected  and groomed to be more empathetic, conscious about self, as well as good in 

interpersonal relations, communication skills etc. In this study we find that girls have 

significantly higher level of life skills than the boys in these dimensions. These findings 

are in support of a study conducted by Anuradha [41] where the girls scored higher than 

the boys in skills such as self awareness, critical thinking and empathy. 

                             Certain conclusions could be drawn from our findings. Most of the 

students have average life skills and some of them have lower level of life skills, and few 

of them show higher level of life skills.The students with primary education in English 

medium have significantly higher level of life skills in the dimensions of self awareness, 

coping with emotions and coping with stress, empathy as well as overall psychosocial 

competence, than those with primary education in their mother tongue medium. The 
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female students have significantly higher level of life skills than the male students in the 

dimensions of empathy, self awareness, inter personal relations, effective 

communication as well as overall psychosocial competence. 
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